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Making inferences means using the details to figure something out.

Authors don't explicitly state every single detail in a text, but if they want the reader fo p | G n O n d -I_e O C h I

figure something cut, they will lzave clues. Sometimes thesa clues are single words or
erments that halp us understand how a charocter feels, but sometimes they're
read out over a longer piece of fext and we have fo figure out a bigger ideo

Predictions are a type of inference.

Just like making an inference, predictions require readers to gather clues and
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an inference about what could happen next or in the future
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Four ' gTﬂfhow
SKILLED READI

Skilled reading relies on readers doing several
Readers have fo access longuage comprehension ¢
cormprehension. If students are only decoding (re
reading with comprehension. If students are only
the ability fo decode, they are not reading of dll

Deceding involves several different skills.

Students decode by identifying and manipulating =
corrbinations on the page fo sounds they have hec
sounds together to read words Students who str
assessed to determine where their skills breck do

Language comprehension is harder to me:

Language comprehension skills do not follow a sirm
deceding can. These skills depend on our experient
connected to learning experiences, access to read
are complex but we can work on them throughou

Language comprehension and decoding to
Two of the man things that offect how a student re
decoding They are both essential components and ne
the needs of our readers. While decodng skills shouk
sequence, language acquisition is less seguential and n
Instruction

AN OVERVIEW OF SKILLED READING

Foutml\ggﬁ kot appoul
LANGUAGE COMPREHENSION

LLenguage comprehension refers fo the oral language the student has and can understand

Many of the lenguoge comprehensio ls con ke developed oraly, whether through dalogue, learning in

confent oreas, or recdng books aloud and having conversations about them Because of this, these skills

ore often overlocked and seem fuzzy and hard H
students who enfer school with more oral langua

krowdedge are mere likely fo be successful reade

Language comprehension is a collection
A student's longuoge comprehension skillset i
student knows dbout different topics), vocabs
urderstand), longuage structures (grommar «
language), verbd reasoning (the ability fo unc
knowledge (knowledge of how books and text

It's important fo have a plan to ade

Becouse these ckils are hord fo meosure on o papt
languoge comprehansion i essantid for reading col
epoken longuoge structuree will better be able to ¢
have occess to more vocdbulary will comprehend b

O
3
O

The reading-writing connection is e
Students need to write all day long We are u
of the school day, but without connecting rec
Research shows how importent it is for stude
purposes, and write to solidfy their newly lac
and their toolbox

Words; To Kot

+ Language comprehension: the ability fo understand
spoken languoge at a variety of levels using o
combination of skills

Four Thingss To knour afpoul
WORD RECOGNITION

Word recognition is made up of different components

Phonological awareness (an ability o hear and manipulate the sounds in words), decoding
(accurately applying phonics skills to read words) ond sight recognition (autornaticity in
decoding written words). These skills work on a contiruumn and require explicit and
systematic instruction in order fo grow in most students.

Phonological awareness is the ability to recognize and manipulate sounds

Phonolegical awareness instruction is largely provided orally, although pichures ond maonipulatives
can be used fo support this instruction. This inchides word awareness, rhyming ability, syllable
awareness, onset/rime, alliteration, and phonemic awareness Building phonologicd awareness
consistently and systematically gives students the foundation they need to connect weords fo
SOUNaS

Decoding is the ability to correctly read and pronounce written words.

Decoding is developed by connecting the visual parts of words (graphemes) fo the parts of the
brain that contrel sounds (phonemes), Thi dphabetic principle. Providing students with
consistent and r‘,:ph(‘.i' instruction in ph()ﬂic hel hem connect the sounds to the letters and
put them together to read words. This instruction con include consonants, vowels, blends

digraphs, prefixes/suffixes, and syllable types

Sight recognition is the ability fo read words with aufomatic.
As students are bulding ther sound-letter connections (the alphabetic principle), their brain
will, over time, attach sound and meaning to specific patterns of letters. Over time,

automaticity (automatic recognition) develops. This is necessa- b ancy Sight

o Kot

+ Lenguage comprehension
the ability fo understand spoken longuage ot @
variety of levels using o combination of skills
Decoding: the ability fo read words correctly using
phenics

+ Content areas: subject areas that are focused on
content; for exarnple, science, soclal studies, ond
math

Commal

*"They ¢
Reading
decodir
to do in
awarer

+ Background knowledge: the knowledge o reader has

about a specific fopic. This knowledge supports their
comprehension as they read

+ Vocabulery: words o student con use and understand
P .
+ Language structures: grammar (the structure of

sentences and writing) and semantics (the meaning
attached fo the structures)

+ Verbal reasoning: the ability to understord figurative

mecnings

+ Literacy knowdedge: knowledge of how bocks and

texts work

recognition is dfferent from memerizing sight worrd: dat
decoding, not memcrization

Wordss To” Kot

- Word recognition: reading words accuratel:

with autormaticity

+ Phonological awareness: recognize and

manipulate sounds in words

+ Decoding: correctly read and pronounc

written words

- Sight recognition: aufornatic recognitio

words
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